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Agenda

* Gradual Release of Responsibility
* Metacognition
 “Raising Boys in a New Kind of World”

Michael Reist follow-up



Promoting Meaningful
Student Involvement -

Listening To
What Students
Have To Say

Insights from Chris MacDonald
Riverside Secondary School Student


http://www.edugains.ca/newsite/literacy2/supportsboyliteracy.html

Thinking ;Uclnmgmi tively

Simply, meta ition is thi 7 about thinking. When

!}thmmundmndmgoflwnmgmt}m:c areas: dwym:&nnnithcmzhtsn
learners, they understand 2 given task, and they understand 2 varicty of strategies and
how to use them in a variety of situations ( Jetton & Dole, 2004).

metacogm;;elg

Wy Teach 17

leamning, znd moves
mxdmumdnd:pndmmmwd:pendmzmdd
efficacy. Throegh metacognitive strategies, stadents Jearn 10
master information and solve problems more eastly (Block et al
XN5; Scruggs, 1985).

Whille students in any grade cn wse metacognition, there

ar & number of reasons wivy 1t s particularly mportant for
adolescents. As students progress through the grades, they
expersence moee spectfic kinds of texts and models of thinking =
the various discipiines. Using metacognition, Jearners sz better
able 10 2ssess the varsety of learming sttzations, inclading more
spectalived sehject-specific texts and vocabulary, and adapt their
stratagies 10 those comtexts (Wood and Blanton, 2009).

As adok also meed using "y allows
them to have 2 greater sense of

control and independence when they
appeoach lezrming sittions both

tn- znd cut-of-school. As Jady Wilhs
potnts out in her book Bratn-Friendly
Stratngies for the Incletve Qasmom
“When students use

actively and conscioesly review thetr
leaming process, thetr confidence In
thelr ablity to dearn grows. They begin
to sttribute cutoomes to the poesence
or absence of thetr own efforts and

to the selection and wse of earning
strategtes” {154).

Acquiring and using metzcognltive
skills bas emergred 25 2 powerful
sppeoach for promoting 2 focus on
thanking skilis in iteracy across 21l
disciplines.

ruction In memoognition:
hzlps develop 2 mperioine of thinking and leaming shills
fosters comfidence and Independence In the dasmom

encoursges students io seH-ragalate thair mming
Improves decidnn-meidng mnd poal-s=tting skills
enables students to self-asses the quality of their thinking
enhances rsponsbie dtteenhip
Increasas qwarsnzss of larming
heips o decide whoch strategies to use In wiidh lrarming
sifuations
= strengthens essenittal skills and :rrq:laphl.l.ll:y
[(Cannact ing Precfios mef Beemroh Mesmgnition Giridl,
Luercy GAINS, 2008)

How to Teach It?

Meatzoognition ls Includerd sx svidence for Indicator 4.4 Inthe
Scliool Effectivenes Fromeweri: “Leaming s deepened though
mthentic, ndlevant and mesmingful stsdant Inquiry™ It states
that, in the chegnom, Metzcognition & modeded through the
Instructional procsss,” and that stadents will “Demonstrate sklls
of metamgnition (eg., moniar their own kaming and thoeght
processs by asking themsehves questions sach os ‘what 17 (29).
There are & nember of other Indiciors In the famewock which
alsn relate b memrogmition.

Willis suggest= that “Ta minfore the

process of metscognition, techers can
iairmicp wd sk students in write down the strategy
imwrralts mebcogrite  they wsed after successfully completing
rmteges fragh el g grvvity, empecially I 1 was inan
praciice promoi maming  area in which they bad not previcasly
tmcman the sfecte we gyrpaged ([ 154-155). Costa notes that
of e permry Sfrsccm L ESCharE £an spur metacognition by
Estyar, o wnd b dna::lnisr_dmumm:hlhu:\hm:nd

Ap— —udmmmmnmumm:rm

A8 o chapmn a9 H1INking 25 they monitor thelr progress,
o evaluzaee their strategies, and peneate
alternative strateges (Costa, 2006E).

Connecting Prcfice 2nd Reeercl Metamgnition (uide

(Lateracy GAINS, J008) cutlines fve basic principles for

tearhing metaongnition:

L. Buld an inclusree, posittve, and sttrulating classocm
smicomment.

1. Muods] metamgnitive thinking, with an emphesis on
developing awarensss of metarngnitive processas, and
st the gradeal rdesse model to gaide sbadents iowanl
Ind=pendently selerting, vedng, monltoring, end evaluating
thetr use of these strategles (Grabam and Hamis, 1953)

3. Crgieopportenities for stadents o ik shout ther
thinking and to build 2 thizking vocshulary.

4. Engage smdents In mliing shout metamgnitive strategles,
& throegh conference, Interdew, or sunvey questions
Um.eLml

5. Provide students with ample practice, for sample by
making the discusgon shout metamgnition part of the
sveryday dessroom (Pingrich, 2007].

&nﬂﬁgkﬂm&&ﬁdﬁ

AEesEmEnE 2% Leaming
= S FRceu ol Seveioping and Lapcring thadent TEUCagTEn.
SIS 20w BCTwsy SEAPSS N ChiR IS SPICME DI I
Uy OV S N BT, AR ITBTITIN feschuck from
tsnchar. meH, ancd paer i ceisTrins ret deps and wi ndsidusl
#ETI Ak AT I BaTUN requTEl mLoaTS o hae
= chaar arelamiarsing of S lsaring gral ans sxoe crEars
Amsurert m iasming ke on T =i of S tudent m e
crtionl coanacior batwear muAnrRet ans arring.

[l S——

(A N ER E SR S RN NNER R NNNSLE.]
Fromoting Metacognitive Thinking

Teachers can engage shudens i mefacogn ifee thinkng by

pesing questions.

Filaind o thamsshess 2= leamars:

= What e my strengts? How do | use Ben?
= Fowcan [ adt o 2 faaming sitaton gven my leaming:
omfmones”

= Wt il oo | o need o deveing? How mll | acist for
kil | = el o develog?

= Whaf ressurces, peoole, ormatesals can belp me be
suenesshe?

= Flow wil | maniter what is wording for me?

= Fow ks my Siunking abowt this g changed 2= e
‘pathered mare ioformaion”

Fielzted tn 2 piven sk
= What do [ have i o What 2m | sy o accomalich?
= Wharsiils do/ need o comples dhe a2ck? Which of these:
skl are my Srengic”
- H-dmnlun-mﬂhihﬁnm
poal?

= Fow is this task (e oher t2cks [ e afemptzd’
compiaiedT

= What e my aetons and alemaies agoaches”
= Fow wed die my choice/s) wosk?

Fislaied o straiegies and how they use hem

= What stafepies am [ asing? What siafegies do [need i
wse?

= A e sreges | amasing belping me reach my goalT
ot zre them séher siraizpies oranarmaches hat might
move me claser i the brger?

= Do nead o baok and re-mad] re-do, or m-thisk

= Fowam [ practoing my siaipies”
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" Think Literacy!

[ L e 5 r Y PmmeemaNt Srasdermam s s o

. |R _—:,_q”.._-.._._-..-..--.—-h-u [R'-| R R __R_, o e
re—rey s e —————— - — P b B T B By balgeey . Tipes o Ruading sl Teatw

P T ———— [ R —

e e W

= Mot | past imnportant bdeas and Informanon

e s e L et e e ] e |

CIoEC—— N R e
LRI TLTILE EETE
| SIS SRR S

S PR P ——— et e e
1 Pl — ¢ s e as. e
[ S -
| e e s =
1 et
§ g e Ee— = == s
L L | 1 | ——— Seraee
- B e s e ey
1 g e rem— Ay _-I-m-hnﬂ;n-ﬁmtrﬂ e e —
+ e e e ey
! ]
] ] S . . —
e e
pe—— [e—— .
+ s s D e |
- S B
3]

i PN L TREAEE feres e dprepeie en © ]

=) =)
Chuses for Unang Contenl 2 Find Weaning T for Bsackng fraphical Teris Tiget kox' Bainiing Liiary Taete
el
e T - 5 Srp—— f
- —— )
T i O ¢ e S —— i e g o e Ty S S o
' i e T T L T
e
I B
b g
L
[ gt B
b
[r—

e e e e et T
o e

L g e ey R TR S
B e

. ————

=

@

oonoooooooooooo



"Prompts

* Focus on cognitive and metacognitive
processes

» Can be declarative or interrogatory

* What does the student need to complete
the task!?

Questioning is about assessment;
Prompting is about doing.



Types of Prompts

Cognitive
Triggers academic knowledge

e Factual or procedural
knowledge

e The reasoning needed to
apply it
e Background Knowledge

and Process or Procedure
Prompts

E

!
-@-

=

Metacognitive
Sense-making
Self-assessment
Reflection

What worked, and what
needs improving

Heuristic and Reflective
Prompts



Heuristic prompts in reading

Before the Reading | During the Reading | After the Reading
Based on this title, what do | What do you know about What surprised you? Was
you expect this book will be so far? that what the author
about? wanted?

What do you expect will

Have you read other books
by this author? What do you
expect?

What do you already know
about before you
begin reading?

When you read the reviews
on the back cover, did it
change your expectations?

happen next?
What has happened so far?
Take a look in the text for

clues.

Have you experienced
something like this?

—

N/

Does this remind you of any
other books you’ve read?

If a person wanted to know
more about this subject,
where could they look?

Who would you
recommend this to?




A\

Text Reconstruction Strategy stping out

e What is the purpose?
° To identify main ideas and supporting detail
> To promote active meaning-making

> To see how texts are constructed and
sequenced

o To substantiate ideas




AN\

Text Reconstruction stepping out

s Use a variety of text types:
¢ Graphical, informational, narrative, media
¢ Range of difficulty levels so accessible to all

* Texts are separated into chunks of information
¢ Specific info can be text, images, charts, etc

¢ Be sure there is enough detail for students to make connections
between chunks

Transition words/phrases, linking information

Students work in pairs or small groups to reconstruct the
text.

Have groups compare notes, identifying why they chose to
put parts where they did. Defend their choices.

Show students the original text.
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Star Wars A-New-Hope; synopsis

Havey Rlder
Luke-Skywatker is an orphan living with his uncle and aunt

on the remote wilderness of Tatooine:
Subuws bia

Mg gles Ha 9v e
He is resucued from alienS by wise, bearded BenKenebi, who turns
out to be aJodH(mght;
‘v T ik P *
r /:‘ H,rJtv Heovey Luizavd

Bea-reveals to Luke that l—.ukes father was also a Jedi-Knight, and
was the best pilet he had ever seen.
‘ ¥ P Y -
Ha_(-"/ GJ\‘JA : P" Vs o Mege wend
Luke is also instructed in how to use the-Jedi-light-sabra as he too

trains to become a Jedr.
Las 10{4 -
Heecry Hogwarts

Luke has many adventures in the-gataxy-and makes new friends
such as HanSolo and Princess-Lema:-
on HC!"-"'P"
In the course of these adventur heﬁdgg’tinguishes himself as a top
e mpuo: in the battie-ofThe. r, making the direct-hit that
ibotﬁebe#e victory against the forces of evil, S/ Jhe -,

Hury Grybeirdoc Lord \Joldemor T
Jdauke also sees off the threat of Darth-Vader, who we know
murdered his uncle and-aunt.
p"‘"Cn‘ b 9
In the finale, kuke and his new friends receive-medals of valour.
Heoiryy win dhe House C\&f’-

All of this will be set to an orchestral score composed by John Williams.



The Chicken Direction

e Taken from

e On each of my unit tests (which are rare), | place a
direction buried in the text of the explanation. It
usually looks something like this:

* Who is the protagonist in this story? Who is
the antagonist? You do not need to write in full
sentences for this one, but you must include
enough details to make sure your answer is
clear and well-supported. Stand up and squawk
like a chicken for an extra bonus point.

e The primary reason is to test— and ensure— how well
my students are actually reading the exam directions.


http://theline.edublogs.org/

Raising Boys in a New Kind of

World » Reist’s book talks

about the profound
effect popular culture
is having on male
learners.

e “We need to stop seeing
normal boy behaviour as a
problem and learn to
understand their need for
movement, unique learning
styles, and personal methods
of communicating.”

~ MICHAEL REIST

—



Chapter Investigation

* As a follow-up to Michael’s discussion
with us last semester, let’s begin taking a

look at the big ideas he presents in his
book.

* Chapter |:A World of Change
> The Post-Modern Cirisis
> The Disappearance of Childhood

> Fathers and Sons



The Post-Modern Cirisis

e “Post-modernism has done the world a

doubt D

s AD .
teaChEI’S hIS,r‘f hE'r result stop
lists things

accommodations struggle
classroom
want 1
look . um

move teach S/ het help
T put kids

da&fable

he e d e awarﬁse

life

back j
JUSt = tt o make

: later .
Chlld ~ symptoms academic brain
math ) conversation C:b-'\"l':lugl'!p" become attention social
best €aize matter much

needs




The Disappearance of Childhood

e “The distinctions between child and adult
Stes,

THE FUTURE

Don't put away your childish things, Save them for your child.




Fathers and Sons

* “Men have largely abdicated the parenting
role to the mother.”

oy e, g



Chapter 2: The World of School

* For one of the following sections in this
chapter, distill the information to a central
theme or big idea.

e This can be a summary, selection of
words or quotations, diagram or visual
that represents the key points.



Chapter Section

Mass Media and School

The Computer is the New
Printing Press

The Pyramid Meets the Web: New
Attitudes Toward Authority

The War of the Worlds: School
Space and Cyberspace

Pay Attention! Our ADD Culture
The End of Literacy
The Final Frontier: Social Skills

Be Still: The Need for Movement

23

24-25

25-26

27-28

28-30

30-32

32-33

33



